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ABSTRACT

PROJECT PROCESS
FALL RIVER, MASSACHUSETTS

Project PROCESS is a Federally sponsored program under the provisions of
Title VIII of public law ©0~27. The project is made up of four components:
Management and Evaluation, Staff Development, Special Services, and a Curriculum
Component. Five target schools comprising 38% (4,900) of the city's public school
enrollment have full day PROCESS programs ongoing.

The City of Fall River is an old mill town with a populatios of 98,000,
better than half of whom are of Portuguese descent. The majority of workers .are
blue collar earning less than $100 per week.

The promotion of institutional change is the major goal of the projéct.

It consists of & comprehensive attack on the problems, not the symptoms, of
- the total community.

A management by objectives model of accountability has been employed with
much success. Many of these objectives center around the problems of the potential
dropouts and other disenfranchised students. Some major accomplishments
to date include: significant increases in reading achievement and self-concept;
attitude and Lehavior modi fications of students, teacher, and administrators;
increased student attendance; cooper'ative planning and decision-—makiﬁg as.

a significant reorientation; parent and teacher Anvolvement in the decision=-

making process; and decreases in the drop out rate at various levels.
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PROJECT PROCESS
A Model
To Promote

Institutional Change

.....What' I am after is an alternative to separation
and rage, some kind of connection t¢ things to replace
the system of dependence and submission - the loss of
self - that novw holds sway, slanted toward violence.

I am trying to articulate a way of seeing, of feeling,
that will restore to the young a sense of manhood and
potency without at the same time destroying the past.
In a sense, then, I am calling for a reversal of most
educational thought. The individual is central; the
individual, in the deepest sense, is the culture, not
the institution. His culture resides in him, in
experience and memory, and what is needed is an ed- N
ucation that has as its base the sanctity of the in-

dividual's experience and leaves it intacteeee

(Peter Marin, '*The Open Truth
and Fiery Vehemence of Youth")
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PROJECT PROCESS
FINAL EVALUATION REPORT

ik ’ Overview of Project PROCESS
: CHAFTER I

[RTIeVry'y

Context. Project PROCESS, funded through the Elementary and Secondary Education

Act Title VIIXI, is an integrated model within the existing school system concentrating
on reducing the number of dropouts via an institutional change strategy. The
project has completed its third year of funding (425,000). Yearly, a rcassessment
of the project and of the participants is conducted with the involvement of students,
parents, administrators, teachers, and prbject staffs The components which make
up this project are as follows:

Management Component

Instructional Component

Staff Development Component

Special Services Component

_ Each of these components is described in a separate Chapter of this final evaluation

report. ' '
| Fall River an economically depressed area for over fifty years, is an old
mill town located on the seashore in Southeastern Massachusetts. The makeup of the
commuxiity is heavily oriented toward blue collar workers with about half of the
population of foreign stocke. Because the average weekly salary in the mills is
less than $100 per week, a large percentage of women seek employment in the
clothing mills sprinkled throughout the city in order to make ends meet. The large
part of the foreign stock (Portuguese, French, Canadian, British, Polish, and Irish)
was foreign born and education in other countries where aititudes toward education
differ from the American view. The average educational level completed by a Fall
River citizen is 9.1 years, with many of the foreign born having completed only
four years of school. VWhile the State of Massachusetts as a whole has attained
an educational level even above the nation, Fall River remains substantially
lower than both,

The population of Fall River has remained relatively static (98,000 average)

over the past twenty years. The economy did not generage enough new job opportunities
during the 1950 - 1970 period to absorb the natural increase in population. New
entrants into the labor force had to go elsevhere for employment. A large
2 proportion of those that found work moved to the suburbs, contributing to the

3 population mix problem.

ERIC - 7
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Research and insights into the depth and complexities of the Fall River problem,

which has been briefly outlined, generated a theoretical framework within which the

-y R,

.project operates. This theoretical framework demands ever-changeable processes

and rejects stop gap change measures. From this framework of processes comes

the greatest hope for the student and education; rethinking rather than repeated
! thinking, openness rather than fear, perception rather than habit, freedom rather
than repression, commitment rather than passive acceptance, questioning rather than
blindly accepting, self-directive rather than manipulated, mpbile rather than
immobile, and accepting differences rather than demanding a -norm.

Theoretical Frameworke. The basic goal of Project PROCESS as originally stated

4 is to develop a flexible atmosphere where learning can take place. Within this goal
is the assumption that this can be accomplished for a long run effect only if the
project focuses on treating the underlying problems rather than the symptoms of the

problems. This leads to the premise that adolescents do not by their very nature

tend to drop out of learning (school) but are pushed out (of school) by factors within
the school, home, or community that necessarily need to change. Treating a symptom
(dropout) distracts us from the more basic problems and in the long run does more harnm
" than good (J. Bachman, S. Green, I. Wirtanen, 1972). ' A
The five basic needs or goals articulated during the first project year are directly

related to the accomplishment of our basic goal. They are as follows:

I

i
. - 1. The need for institutional change

! 2. The -need for personnel development

3. The need for student involvement
l i, The need for curriculum modification
5. The need for community involvement.

! Only the first need will be dealt with here in order to keep this chapter as
brief as possible. Indeed from one vantage point it could be said that it includes
the remuining four needs.

The project is called PROCESS because it is committed to the assumption that

change is a process dependent on forces and events that can be directed to move the

institutional dommunity to re-evaluate. in each area what is the established behavior

and what are the alternatives.

The first need is based on theory, research, and a value set. In summary,
it states that the solutions to the Fall River problem require institutional chenge
strategies employing dynamic processes and not strategies which are mere stop gap

measures. These strategies consist of: the involvement of most other established

institutions; modifications in the behaviors of &ll groups of people; comprehensive

approaches to problems; developing a sense of urgency in relation to time; developing
an emotional commitment, realizing and weighing the multitude of alternatives;

N
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the support for creative ideas; the prevention of any single segment of the
institution to impose a change; and enabling the school to perceive its role as an

» integral part of th: total community-

S -y ,

In the past, many Federally funded programs have executed, either by choice
or force, the stop gap strategy. Hugh sums of money have been spent on equipment,
materials, and building renovations and the result has been the so called
innovative program. Yet, a close analysis of this model will probably reveal
that the program has been isolated from the normal school operations, recei;red
very little real support from those outside its walls and has become identified
with an elitist group building a system within a system rather than attempting to
restructure the existing system.

In theory we believe that this restructuring via the institution of new
processes, primary ones of reflective rethinking and negotiated decision-making from
altornatives, is a more effective way to change an institution and lower the dropout

rate in the long rune In this wey we are trecating the problems, not the symptoms.

These processes began in our first year of operation with a great deal of
: emphasis on developing strong relationships and trust bonds with the schools and
| community. This dynamic, interactive and engaging (as opposed to confrontation)
process is viewed as necesgary to accomplish our obJjectives.

Project PROCESS has worked in or made inroads in nearly every public school
and a number of parochial schools in the City of Fall River. Much of this work
has consisted of facilitating teachers, principals, administrators, parents and
students' abilities to self-initiate new processes and programs to meet the needs

of the potential dropouts or other disenfranchised students. This grass roots

change strategy is proving to be successfule

The use of these approaches and strategiés hgs greatly reduced the rigidity
within the Fall River School Systeme This easing across the total learning environment
i is no small accomplishment. During the first year of operation, fear of change,

coupled with traditional authority structures, resulted in only piecemeal cooperation.
To vork in groups or to try something new in a school vas a terribly frightening
thing for many '

The system has reached a point in time when fear can be effectively coped

with because a flexible system is emerging. Initially, developing a few flexible
but isolated schools within a city the size of Fall River probably would not have
resulted in commitment and awareness to the degree that it now exits. (This
rationale is explained in detail in a report submitted by E. Martin Barney in
January, 1970.) '




, Most of this change is difficult, if not impbssible, to measure dbjective_ly,
‘ g yet it is @ major achievement of the project. To be.only content with the

attainment of the Project's measureable objectives would be a serious mistake as

would the attempt to attribute measureable success to a few isolated activities
or components. The theoretical framework, strategies, and total mix must be
understood in any appraisal of Project PROCESS. A

Evaluation Rationale. N

The best fact is the one that is set in a context, that is
known in relation to other facts, that is perceived:-in part
in the context of its past, that comes into understanding
as an event which acquires significance because it belongs
in a continuous dynamic £eQUEICEessevs

The evaluation program is designed to provide the necessary procedures and
skills for the collection, organization, analysis, interpretation and reporting

of descriptive data and comparative dnta throughout the entire project. This

process began vith the delineation of obJjectives in performance terms from the
goals of Project PROCESS and the programs to be jmplementede Its nature is such
" that is allows for process modifcations while insuring the interpretation of
oxpected and unexpected outcomes in terms of recorded measurements, obsefvations,
input and process informgtion. .

The following summary describes how the evaluation strategy is attempting to

reinforce the project goals:

Gozl 1: Institutional reorientation. The delineation of performance objectives

to measure behavior (process as well as product) is a significant reorientation
for the Fall River School System. The beginnings of more reflective, more

responsible, and more modifiable teaching/learning has emerged.

Goal 2: Personnel development. If the creation of a learning environment
around evaluation is a perceivel need, and if the evaluation program continues
to address itself to this need, then it will be contributing to personnel
development. Project PROCESS staff, staff members of other government projects’ ;

' pro’gréms, admir;‘istrators, principals, arid teachers are’ directly involved N
in the evaluation processe With evaluation meetings, small group interaction,
and individual interaction, these personnel are developing new e\'raluation

understanding and skills'whic}} can be pse_d to improve both teaching and learninge




Goal 3: Student involvement.s To make process and product evaluation most

effective and meaningful students have to play an active 7-ole wherever possiblee.
The notion here is somewhat similar to cooperative evaluation but with more _
.emphasis on "group" evaluation. The acceptance of students in the cvaluation
yrrocess greatly diminishes the chances of a program or course becoming irrelevant
or unchangeable. It also helps to keep teacher and student "tuned in'' to each
other as they discover life togethere. : .

Goal b4: Curriculum modification. Evaluation is providing a corrective

mechanism as well as a '"tuning-in" mechanism for both teaching and learning.

This has begun wvith program modifications in Process from past evaluation and
continues through on~going and planned evaluation. The usefulness of such a program
to improve teaching and learning is transmitted to many individuals in the Fall River
Schools once an ac'tivity appears effective or ineffective. In short, the evaluation
program encourages not 6n1y more rapid curriculum modificaticn, but also modification

initiated by individuals trying to understand and commnicate with each other.

Goal 5: Community involvemento In order for community involvement to be at

~ all meaningful, Project Process must seck input from the community, in particular

from parents in the elementary grades and middle grades, in order to provide
services and programs which meet the most immediate needs of this population. The
evaluation program is helping to accomplish this, primarily through Advisory Council,
parent groups at target schools, the Process Newsletter, and the local news media.

Also, the mere fact that information is continuously being gathered causes
veople te ask questions, and thus become informed about Project Process. Certainly
avareness is the essential first step towards active involvemente.

Graphic representatione We have been planning Project Process on the

assumption that dropout reduction via an institutional change strategy takes
plgce along the three point conéinuum of: 1) awareness to 2) attitude modification
to 3) institutional change. This is perceived by the Process staff as a meaningful
representation of how institutional change can become a dynamic process within
the Fall River School Systeme (Refexr to Table l.) ‘

The overal\l evaluation focus is- primarily of a long-range naturé but not
exclusively so. Emphasis is on reporting results of objectives, describing

.relationship:—:, describing the milieu which the project is operating and reporting

indicators within the total framework which suggest degrees of success or failure.
Clearly it can be seen that this project is not operating in isolation from any

fact of the traditional school system from reviewing this reporte lMost importantly,

the reader should note that Project PROCESS is operating with an institutional change




A A

strategy model and constantly struggling to integrate the process within the
total school system. The reader should be able to validate these statements from

‘reading this report provided the theoretical framework is understood.
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¥inal Report on Overall Objectives

CHAPTER II

Overall Product Objectives.

“(1) The Dropout rate in grades 9-12 in the target schools will be rcduced by
at least 20% over the previous year (year ending June '71).

Procedure. Dropout data has been collected and is reported below. In
addition a closely monitored dropout report syétem wag implemented this year
allowing weekly evalustions when necessary. Students leavirg school are required
to complete an exit interview with the home/sclhiool counselors These records ere
kept in a central file by a data clerke

AL SN

These exit interviews (ssmple included in appendix) are revealing increased
pressure on students from parents to earn some moneﬁr. Unskilled jobs for girls
are rather easy tc; secure. The boys, particularly at Durfee High, have strong
dislikes for school. Jobs right now are very difficult for male high school

dropouts to find, nevertheless they can't cope with a year or two more of school

- as it exists.

Results. Tables 2 and 3 summarize the resul.ts.at the end of school year
1972.-1972. Only in grade 9 where Project PROCESS has concentrated riost of its

efforts this Year has the dropout rate been reduceds However, even at this grade

. level the project has been unable to meet the ambitious objective presented above.

These results are directly related to a number of institutional eituations -
exiating this project ycare (See next two pages for Tables 2 and 3.)

First of all, the city as a whole recorded a sharp increase in the dropout
rate with an almost static enrollment. New Bedford, a very similar local urban
area has also reported an increase in the dropout rate, again contrary to the
present national trend. ) ' '

FALL RIVER PUBLIC SCHOOLS
NUMBERS OF DROPOUTS
FROM 1968 TO 1972 SCHOOL YEARS - Grade 7-12

\
SEPTEMBER TOTAL
YEAR ENROLLMENT DROPQUTS
1968 - 69 5,803 423
1969 - 70 | 5,659 469
1970 - 71| 5,507 k17
970 -72| 5,476 | 497




Table 2.
Primary Target Schools* Dropout Data
o (School Year Ending June, 1972)
' July 1 Number of June 30 Current Previous Year's Percent
ﬁ \ Grade Enrol. Dropouts Enrole. D.O Rate Dropout Rate Difference
. . 9 806 €6 787 2.74% 8.86% 12,6% decrease
i
i 10 724 96 ' 637 13.10% 9.6Lk% 26.4% increase
11 671 - 87 568 12.70% 9.76% 23.1% increase
12 550 36 sho 6.25% 5.86% 6.2% increase
:  ‘Totals 2,751 285 2,562 39.79% 34,128 10.7% increase
hverage 9.95% 8.53%
*Durfee High School (10-12 grades)
*Morton Junior High 9th
*Lord Junior High Oth D. O. Rate = No. of Dropouts
No. of Dropouts + June 30 MHHOHHanr
liote: This table includes summer dropouts for both school years.
i
. !
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Table 3.
' g PROJECT PROCESS
" DROPOUT DATA BY VONTHS
a . 1971 - 1972
I DROPOUTS .
SCHOOL GRADE S J8 JO TN D Jd 1 ¥ [H [A IH 1d TOTAL
l Durfee 12 7- 13 131617 |(721lo]2a o |1 }o 36
11 o 17 taf a3l s s s |7 14 |4 87
l 10 ° 5 |5 121 12! 5 516 1217 |8 |o 96
l Morton 9 3 1 4 1 1 2 3 3 b 3 o} 33
8 3 litalo tatati j2 j1 |2 1k
’ Y o | Jrlolo Jxf12]1lo |2 lo 6
lord 9 4 s e} s 3 161313 1111 jo 33
o loftolol1l12l1lot}lo 1 Jo A
? o {lo]Jololo {rlo0jofo o |1 2
Middle 8 o lolaj3fla2al1lol7tl213 {1 21
I 7 ool 1l ololxlol1lojf1 |2 6
I Totals 221 271 371 431 30 4] 20] 351 231 24 {18 2328
i \
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Secondly, the English as a Second Language program's Title III funds ran out

last year causing a sharp reduction in that program despite the fact that close to

60% of the residents of Fall River are Portuguese, half of whom are immigrants.

This sharp reduction from 598 students in 1970 to 195 in 1972 has in
many instances made school unbearable for more immigrants than ever and has removed
that esmall hope that a few more immigrants might complete their high school education.
Recently, however, the School Department reappointed the 1970-71 director of
ESL to revitalize this necessary program. Unfortunately, this past year of indecision

has been a costly one. (3.9% (21) of the Durfee gracuates were Portugese immigrants.)

ESL_DROPOUTS

sm:&sﬁg . ) DROPOUT
YEAR ENROLLMENT TOTAL PERCENT
1969-70 598 oL 15.2%
1970-71 k3 38 15.6%
1971-72 195 21 10.7%

Thirdly, Project PROCESS did not have a comprehensive program operating in
Durfee High School which could effect the number of those students plamning to drop
oute The proposal for a comprehensive dropout prevention program in grades 10-12
was not approved by the project's Title VIII official. The very modest changes funded
by Title VIII in grades 10-12 were onc counselor and an ecology course for 15 students
(Durfee enrollment is 1,900).

Over this past year, the staff has been preparing a comprehensivé program to be
implemented at Durfee during the 1972-73 school year. This program has been approved
for funding and will be implemented in September but at a minimum funding level due to
reductions in Title VIII funds.

Additionally, a number of questions were raised by the evaluators in order to
make further ix\l'terpretations, hypotheses, and recommend program changes. These _
questions dealt with the characteristics of the dropouts; special factors; summer vs.
school year dropouts; the economic realities; those identified as potential dropouts
vs. those not identified who dropped out; 16 year olds as percent of enrollment in
grades 8 and 9; numbers of immigrants graduating from high school; and of the
students 16 years of age, number of expected vse number of actual dropoutse Many of

Ty
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these questions are answered or explored further in this report because they cannot

be separated from the results and interpretations of the performence objectives.

SUMMER DROFOUTS
DURFEE_HIGH

GRADE # SUMMER OF 1970 - # SUMMER OF 1971

10 7 5
11 14 7
12 ' 1 . 7

TOTALS 35 19 Lsy Decrease.

L]

This table reveals a 45% decrease in the number of summer dropoute this project

I year compared to last year. Certainly, some of this can be attributed to the

involvement of high school students in Cump Interlocken and the incentive of the

Ecology program carried into Durfee from its summer phasee

SUMMARY FROM EXI? INTERVIEWS
(Grades 8~12)

QUEST ION 7 RESPONSE

Age leaving school 16-0 yrse  16~1 to 16-11 yrs. 17 yrs.+
(47%) (26%) (25%)

Living with _Both Parents One Parent Othex
(64%) (35%) (1%)

Portuguese primary Yes No
language in home (482%)

(52%)

—~
0f the reasons celected for leaving school, 59% said they needed to work to earn
money for their family and self. To verify the fact that this was the case, the
youngest group of dropouts (grade 8, middle school) was contacted by phone. Twelve
out of twenty—éne were reached, and nine of these twelve dropouts said they were
employed in Fall River. Evidently, the demand for dropout labor exists and remains
i high. Further study of this will be conducted r}rior to implementing a work study

program this Fall. Mot surprising is the fact that eight of these nine students are
from immigrant families. o £53

g ) y - - .‘_ #‘
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1971 - 1972 Dropouts in PROCESS Classes

PROCESS NON-PROCESS TOTAL TOTAL % OF GRADE LEVEL
SCHOOL GRADE |, 1st Half | 2nd Half | 1st Half | 2nd Half PROCESS | NON-PROCESS | IN PROCESS

Morton 9 r ? A ? 1% 1 19%

‘Lord 9 8 7 U 5 15 ' 19 17%
Middre 8 5 11 3 2. 16 5 4o% ¢
Totals 20 25 21 14 . L5 35

This table above demonstrates that Project PROCESS did effectively identify the potential dropouts
in these thres target schcols. Already 77% of these dropouts were previously selected and participated ) |
in Project PROCESS. It should be roted that meny students identified as FDO's camnot legally Grop out
yet, and perhaps others identified now have less of a chance of dropping out due to program treatment.
Also, this %fable implies thot there are far too many students 16 years of age in the eighth grade.




All studente sixtaen years of age ou or before June %0, 1972, were studicd as
a growon tlong vith their dropout prediction ccores. These students were participants
in this year's progrem. Fifty-eight students it this category snd alco had complete

information for droupout prediction (instrumsnt and technique explained st end of this

chapter).
I3

SI5 SCORE FREOUENCY (¥)] EXPECTED DROPOUTS
+1 to +3 b 1 28% of F = 1.1
+4 to +7 27 33% of T = 9,0
+3 to 410 15 54% of I = 8,1
+11 or more 12 99% of F = 11.8

- 58 3040

From this group study actually only 17 (29%) students dropped out while 30 (52%)
were expected to drop out. This is a 4% reduction in the number of expected dropouts
using the Student Information Survey as a predictors Of course, this study should be

updated yearly to correct for the small error associated with that particular student
vho has Just turned 16 and will drop out at a future date.

(2) The attendance rate of students in the target schools will be increased by at
least 5% over the previous year (year ending June '71).

Procedure. The data is reported below. Results were gathered at the close
of the school year 1971-72. 1In addition, attendance data for those identified potential
dropouts in PROCESS classes has been collected for last year's mid-term compared with
the same period for this year. This data reveals an encouraging 20% overall increase
in attendance. A breakdown of these results can be found in the Special Services
Component report.

PERCENT OF ATTENDANCE FOR TOTAL
TARGET SCHOOL POPULATION

| e—————
TARGET GRADE % OF ATTENDANCE
GRADE LEVELS 1970-71 1971-72 % CHANGE
Watson k-6 90.5% 91.3% 1% increase
Middle 5-8 9L.6% | 90.8¢% 1% decrease
Horton 7-9 91.5% 89.7% 2% decrecace
Lord 7-9 88.74 87. 6% 2.2% decrease )

DPurfee 10-12 88.4% | 87.8%

1.7% decresae

90615 89163 1.2 decronse

3
%
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Results. The table zhove reveals no major changes in the attendance rate at the
target schocls. Clearly, the objective as written was not met. Of course, this
objective and results have little, if anything, to do with evaluating the effectiveness

of programs working with 200 studentz while the remainder of this is attributed to the

-other 4,800 students in the target échools. This obiective, required by our program

P Apbislistioiyustn by

(3) The suspension rate of students in the target schools will be reduced in
grades 1-12 by 30% over the previous yeare

Proceduce., The nunber of incidences of suspensions was collected for half year
pveriods. Due to the problems in definition of suspensions, the record keeping
syvstems of each school, and misinterpreted procedures of suspencion, the
meaningfulness of this datu is questionable. Additionally, the small proportion
of total school enrollment which the project is working intensively with also diminishes
the usefulness of ‘total torget school cuspensicns. Project PROCESS has brought this
problem before the principals' monthly meetings and to date no clear poiicy has been
agreed upon by all principals. Therefore, no final report on suspensions can be

presented here. In place of this is o repetition ofthe half year report.

SUSPENSIONS FOR TOTAL
SCHOOI, ENROLLVEN? IN
TARGET SCHOOLS

# OF INCIDENCES # OF INCIDENCES
SCHOOL GRADES HALF YR. 1970~-71  HALF YR, 1971-72 CHANGE

Watson 1-6 14 ’ 8 b3 Less

Middle  5-8 10 10 o% |
Lord 7-9 2 2 _ 0%
Morton 7-9 10 ' 7 30% less :
Durfee  10-12 . 4o | | 32 20% less :

average reduction of 18.6%

The issue of suspensions has remained to be a hlghly sensitive area for principalse
Each sets his own limits on the issue and privately exercises 1nconsistent use of a Y
particular unwritten policy. However, project staff have on many octasions intervened :
prior to a student suspension to set up an individual contract with that principal §
and studenf,often with a great deal of success, This kind of negotiating which engages é
people to deal with thoir behaviors, particularly when they are inconsistent, is a

i
powerful force of Project FROCESS., In the long run this will accomplish more than a ?2
unilateral policy handed down to each schoole |

:
. -
o4 ' A
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Perhaps « more meaningful presentation is that of incidences of suspensions for

target participants in gredes 8 and 9 as found below.

RECORDED INCIDENCES OF ‘SUSPEQSIOI\' FOR
PARTICIPANTS IN GRADES 8 AND 9

PRESENT MID=-YEAR MID-YEAR .
SCHOOL _ GRADE 1970-71 1971-72 % CHANGE °
Middle 8 L L O%:
Lord G 12 % 75% decrease .
Morton 9 12 L 66% decrense

Average change in incidences of suspensions: U47% cdecrease

(4) The probability of target school. students dropping out of schiool will be
significantly decresseds This will be statistically measured by comparing
the scores of the previous ycar from the Student Information Survey for the
same pgroup of studentse The chi square test or other appropriate test
will be used vith 0.05 as the level of significance. '

Procedures This is an extremely important objective because it provides us
with information relative to potential dropouté who are not necessarily 16 years
old. Success or failure after the fact via a dropout statistic is too narrovw
an evaluzstion stfategy. The project needs to know whether it is reducing the
chance of a student dropping out, well before he is sixtecn. This system, constantly

undergoing reevaluation, is providing this much needed information, (See Student

Information Survey in the Appendix.)

g
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CLINICAL PROTABILITIES TOR .
THY, STUDENT INFORMATION SURVEY

Score range Probability of Dropping Out of School
0 or less . *6 chances in 100

41 to +3 28 chances in 100

£ to 47 3% chances in 100

48 to 410 54 chances in 100

+11 or more 99 chances in 100

\J
The above clinical probability ftable was derived from a” random sample of

b ?th through 9th grade students who have not participatcd in Project Process
programminge To prevent contamination due to treatment the sample was drawn

frou the student records of two years agoe.

*Dropout rate for grade 7-9 is used here as the overage chance of dropping out for
a student in those grades, ie. €e, 6%.

DISTRIBUTION OF THE SAMPLE

SCORE RANGE DROPOUTS NON-DROPOUT'S % TOTAL SAMPLE

+1 to +3 2 5 _ 16%
+# to +7 6 12 Lo
+8 to 410 7 6 30%
+11 or more 6 0 1%

FREQUENCY DISTRIBUTION OF SCORES ON SIS
FOR PROCESS STUDENTS

RANGES MID-YEAR '70-71 | MID-YEAR '71-72 | FREQUENCY RANKS :
O or less 0 6 1
£ to +3 9 65 2
4 to +7 99 93 3
+8 to +10 34 22 4
+11 or mclre' 21 7 5

T0TALS 195 193

Mid-year '70-71 = Theoretical Distribution (recordecd last year)
Mid-year '71-72 = Observed Distribution (recorded this year)

At this point the Kolmogorov-Smirnov non-parametric statistical ,test was 4

applied to the data. The test is one of goodness of fite It is concerned

with the degree of agreement between the distribution of a set'of values

s A -t —
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(observed scores), S 195 (X), and some specitied theoretical d:i.stribﬁtion, FolX)e
Iy; The null hypothesis states there is no difference in the expected
frequencies, and any observed differences are merely chance variations
to be expected in a random sample from the population vhere the
frequencies equal those of the specified theoretical distribution.
Hy: The frequencies F1, Fp, Fs, Fi, ¥5 are not equal to the specified
theoretical distribution.

RANGE OF SCORES

. 1 2 3 b 5
r 6 65 93 22 7
Fp(X) 0 39 138 172 193
193 195 193 193 193
$1.93(X) 6 71 164 . 186 193
193 193~ 303 163 193
F (X) - 8193(X) 6 32 26 _ 1k o
193 183 103 193 193 |
D= 2 =
55 017

The D value is greater than that value expected within the limits of ‘random

" errors at 0< = 0.05 which was computed to be:

1.36 = 0,09
N193

Because the D value is equal to or greater than that value

expected within the limits of random grror at £«= 0.05, our decision is to reject

Hg in favor of Hle This means that these potential dropouts, as a group, show

a significant decrease in their chance of dropping out as defined by the

Student Information Survey. Hence, it can be said with a 0.95 probability that those
students as a group in Project PROCESS classes during the school year 1971-1972

did indeed demonstrate a decrease in their chance of dropping out of school. This can
be further validated by looking at the 9th grade dropout rate and watching both the
9th and 10th grade dropout rate during 1972-1973.

Process Objectives.

(1) Tre Student Infcrmation Survey, an instrument to identify potential dropouts,
will be completed at mid-year for students in Grades 7 through 10. 80% of PDO's
coming into the target schools vwill be identifieds The results of this will be
compiled and used to include additional PIX for the next programming year.
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_Iig_g_gz_@_x_'go The identification process is nrow underway. Results of this will

be included in the continuation grant for the fourth year of fundinge.
For the year it appears that the SIS is on the average identifying 77% of those

- students dropping out,s bit lower than expected (80%). From the information available

at this point it seems that this lower rate might be explained by two factors;

1) incomplete data received on some students, especially transfers and 2) errors

in the data collection process itself.

(2) The component coordinators will supervise the monthly collection of attendance
data and mid-ycar grade point averages. They will meet monthly with the

evaluation coordinator and project director to assess the progress ang
problems of evaluation and work out process modifications to correct problems.

Procedure. These taslis were more clearly defined after the first month of

operatione The instructional coordinator and evaluator supervised the collection

of grade point averagese As for attendance, this has been accomplished through

the Speci.al Scrvices Component via the home/school counselors.

Monthly meetings as stated have been ongoing with constant assesement in
terns of process modifications. Evidence of this is contained in monthly reports,
quarterly'reports, and newsletter releases.

(3) Project Process will cooperate with the school-wide sponsored reevaluation

- and modification of curriculum to more adequately meet the needs of the potential
: dropouts and other disenfranchised students. The superintendent of schools

- and the project director will assess monthly the progress being made according

to the project's time line plan.

k Procedurce This process has been underway since October. Monthly, the

' superintendent has called together administrators, principals, and some members
} of Project Process staff. The School Committee has approved a sum of money to

be used to implement a well integrated curriculum across the schools. Released-time

1 seééions sponsored by Project Process are being tied in with these developments.
' ‘These meetings have radically increased communi cations between principals, administrators
- and Project Process staff and increases the leverage that this project has acquired
within the Fall River Public Schools.

e e s
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Fingl Report on Management Objectives

CHAPTER III

The: management objectives chosen for the third project year reflect the
major areas of development contemplated during this period. As indicated carlier
in the proposal, the scope of management will expand to include both school
administration and the community. Increased complexity of operation will also
require further stratification of management, '

Management Objectivuse :

(1) The maonagement structure will be designed to assure that members of that
structure have sufficient communication with other elements within the project
to permit them to satisfactorily perform their Jjob. Elements are defined as
the Management Council, funstional components, school and operating sites,
and Advisory Council members, Management Council members {which include
principals) and functional component coordinators.
Proceduree Achievement of this objective will be measured through a questionnaire

developed by the ecvaluation coordinator and administered in Jonuvary, 1972. A

positive response by 80% of the individuals involved will be considered the

‘minimum levél of acceptable performance,

Resulis, This objective was both met and not met within project limits. biee

COMMUNICATION RESULTLS

| TLIKERT  PERCENIAGE OF :
COMPOMENTS MEAN - POSITIVE RESPONSES AVERAGR o

. Management Council N = 11 20.09 65% - 81. 5%
Advisory Council N = 9 26 (114 '
Key: Minimum Acceptable Likert Performance Mean = 18 ’
Maximum Range = 30
Minimum Range = 6

Advisory Council Performance Rating

high 3 f Xy X low
\ 89% 11%

Manapgement Council Performance Rating

High X XX XXXXX X X X X low o
| 64% 36%

A copy of the gquestionnaire will be included in the Appendix.
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As can be seen from the preceding charts, the Management Council fell short
of the desired outcomes while the Advisory Council e>tcecded, the eighty percent

performance level. The lanagement Council was incorporated within a monthly

Superintendent's moeting, therefore, raducing the chance for msnagement involvement.

The Management Council was a forum for two-way information dissemination while

i the Advisory Council was directly involved with project decision-making. This
is adequately reflected in the percentages on the preceding page. Involvement seems
l to be directly related to extent of participation. .

(2) Project management will define tasks and responsibility and delegate authority
sufficient to permit successful program operation.

I Proceduree Achievement of this objective will be measured through a
questionnaire developed by the evaluation coordinator and administered to program
managers in the functional components and operating sites met within project

limits. (Sce scatterplot on next pagee.) -

) The evaluators cxperimented with a graphic attitude scale. This scale vas
further modified due to the sugggz_:stions of our audit teams The scatterplot indicates
" a variation of item responses within the managenment structure. It can be deduced
while most personnel arc responsive to management there appears also to be come

. disenchantment oxr lack of progran involvement.

(3) In planning phase of the fourth year continuation grant affected individuals,
(ie e, teachers, students, adwinistrators, parents, and/or community membcrr)
- vill be involved in the planning of individual programse

Procedurce Achievement will be recognized through identification of individuals ;

involved in definition of needs or prograus within each component of the planned project. 1
Results. PROCESS staff in conjunction with teachers, parents, administrators

and on-going evaluation have through the respective communication channels.encouraged

debate of perepactive future plans. The Advisory board served as the mediupm for

student modifications and parent groups, implemented by the home/school counselors,
added yet another dimension to our planninge

Input throughout the school term by both teachers and school adninistrators 3
also has been a major influence in future program modificatiore

(4) The pro;;ect’: (including the individual componenus) will demonstrate that it is
. operating cost effectively. This will be measured by a monthly financial
status report containing expenditures versus specific budget accounts, both z
total to date and expenditures during the current month. The management assistant &
will assess this objective and report monthly to the fiscal committee. :

Procedures Copies of the monthly financial status report and analysis

of expenditure follow the scattergram on the next pages These arce prepared 2
by the manapgement assistant on a monthly basis and are used to analyze performance
vse time and vse individual program plan.
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(5) Process evaluation repoztu w111 be ut:l: zed by the Monagerment Couneil to adjust
or modify program overations to correct reported problems which are hawmpering
the attainment of project objectives, The evaluation coordinator will preseﬁt
findings montihly to the lManagement Council which will include an updating
of the previous month's corrective steps. Nighty percent of those corrective
steps sampled from September to May will reveal implementatione.

Procedures This objective wes not met.e Due to a very demanding schedule the
Management Council was consolidated within a weekly Superintendent's meeting.
Consolidntion sexrved to alter the original concept of a participating dceision-maker.,.
In its place the lManagement Council became a forum in vhich the staff provided

project information and problem arbitration which involved this group directly.

Evaluation of the effect of this communication may be substantiated by the questionnaire

in Objective 1.

(6) ‘I'hc overall project, via the functional comgonents, will demonstrate that it
s operating according to schedulec. Honthly reports will be completed
by the Managenient Council to assess this objective and to toike correctlive
steps where necessary to keep the project on schedule.

Procedure. Monthly narrative reports are prepared at the component level
for review and discussion at pwroject staff mectingse The Director uses the
summary report and recommendations as the basis for reports to the Advisory Council

on a monthly basise

TIME LINE CHART

DUE DATES
COMPOWENT _Jena 30 Feb. 28 larch 31 A&pril 30  Mey 31 June 30
Special Services Component yes yes yes 1t. ' yes yes
Instructional Component yes yes yes yes - yes yes
Staff Development Component Yyes yes 1. yes 1te yes
Evaluation | "~ yes yes ves yes yes yes

Key: Yes -~ means report was submitted No - means no report submitted
' lt. - means report in late
Thi.s was qccompllshed vithin Project limits.

(7) The xianagemont Council will demonstrate that it is effectively coxrmunlcatlng
and disseminating information throughout the school system and the community.
The degree of attainment of this objective will be assessed qumtcu 1y by the
evaluator, the project Director and the Advisory Councllo ‘

Procedure. This objective was accomplished within Projcct limitse Project
Process' newsletter has a circulation of 025 individuals. This includeS all members
of the School Department,.city management, local businesses, and 700 parents.

(The newsletter is written in .two languages, English and Por tuguese.) Project PROCESS

EKC has pr:.ntod six editions of the newslettor durlng the projcct year.

wll Toxt Provided by ERIC
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Addition to the Management Objectives.

A scparate evaluation of our Director will be included. (See next two pages.)

The Project Director's position has not been filled because of the ingbility
of Project PROCESS and the Fall River School System to come to terms behind one
“candidate. In the interim, an evalimtion of our Acting Dircctor is essential
for measuring project success. The questionnaire was completed by the staff of
Project PROCESS, '

Due to a favorable response of a difficult Jjob well done our Acting Director
has been assigned as the npermanent Director in June, 1972.:

The questionnaire on the following page is a reflection of the Director's
status. On general msnagement questions he was rated high but on personnel
managerent questions he was rated slightly lower. This may be atiributed to
the Director's "1imbo" status during the year. '

P
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